\r‘.q'.% uo ' - = l_ Bt

| .
.l and Educational Demands
'lak?b' 1

igh | PAULO FREIRE

i Specidl Consultant, Office of Education, World Council of Churches, Geneva.

fh‘}f ‘ Discussz:ng develo_pmenf and i‘fs r(r'la_u'unshi[)s-‘ with educational demands implies
"§  some previous considerations. First of all, I think that it is necessary to recognise
k;":_, rwo main different ways of economic transformation which societies can suffer,

according 10 tl?e pon:tt of deczszgn of the transformation itself. On the one hand, we
o § pave changes in which t%’e point of decision is outside the society; on the other
;f . h_an‘d, cl.wnges whose point of dea;zon is wzf_hifz the society. In the first case, the
) society 18 the mere object of othgr or others; it is in Hegelian language, a “‘being for
other’; in the second hypothesis, the society acts as a subject or a “being for
nimself”. Modernisation and development name, respectively, both of these
different processes of change. So, the concept of development is linked to the
| process of liberation of the dependent societies, while the modernising action
: | characterizes the concrete situation of dependency. Hence, it is impossible for us to
8 understand the phenomenon of underdevelopment without the critical perception
L of the category of dependency. Underdevelopment does not in fact have its
§  “yeason” in itself; on the contrary, its “reason” is in development.

' In this way, the fundamental task of the underdeveloped countries - the
historical commitment of their peoples - is to overcome their “limit situation” of
dependent societies, in order to become “beings for themselves”. Without this
overcoming, those societies will stay experiencing themselves in the “culture of
silence”.* which, in resulting from the structures of dependency, reinforces these
structures. So, there is a necessary relationship between dependency and “‘culture

of silence”. Being silent is not to have an authentic voice; it is to follow the
rescriptions of those who speak and impose their words. By this, concretizing the
of “beings for themselves” constitutes for the underdeveloped societies what 1
untested feasibility”.** The limit situation in which they find themselves, at
1e time challenges them and makes it possible for them better and better to

real causes of their dependence. But, the more the limit situation

d and the “untested feasibility” appears as a historical demand, the

d feasibility* becomes a limit situation for those who prescribe
velopment as liberation is, on the one-hand, the “untested
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