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THEGROWTH OF
CONSCIOUSNESS:
MARX TO FREIRE

EARL MARN REFERRED to Max Stirner as a man in
revolt against the “rule of thoughts,” who believed that if
vou taught people “to knock them out of their heads . . .
existing reahity ... would collapse.”" This, Marx said, was
very much like believing that drowning resulted from
seople being possessed with the idea of gravity; if you
knocked the idea out of their heads by showing it to be a
superstition or a rehmous idea, 1t “would be proof against
any danger from water.” 1t was not enough to talk about
e Uspooks” controiling human consciousness without
talking ubout ihe socal reality which produced those
spouks. This link between social reality and consciousness
had important implications for pedagogical methods,
hecoming a key element in the educational proposals of
twentieth-entury humanist psychologists like Carl Rogers
ond in the pedagogiceal 1echniques of the Brazilian educator
Fauio Frere,
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capable of transforming the world. To be human is to be
an actor who makes choices and seeks to guide one’s own
destiny. To be free, to be an actor, means knowing who
one s and how one has been shaped by the surrounding
social world. It is one’s social world and environment that
determine the nature of one'’s consciousness and ideology.
Without a knowledge and awareness of that determination,
humanization is impossibie. '

The opposite of a humanized world, in Freire’s terms, a
dchumanized world, is one without self-awareness, without
a consciousness of the historical forces determining exis-
tenee. Without this consciousness people are unable to
become actors in the stream of history and are simply
acted upon by history. This condition of oppression is
what Freire calls the culture of silence. The culture of
silence can be a product either of simple ignorance or of
education itself. By being kept in a state of simple
ignorance, the peasant in Brazil can be locked in this
culture of silence, never realizing the forces that caused his
or her poverty. On the other hand, an educational prograim
which only assimilates thc peasant into the very social
system which caused impoverishment in the first place, is
not a Lberatory force. Freire would have agreed with
Surner that education can produce wheels in the head that
stand in the way of consciousness of self.

This concept of humanization implies, as Marx stated,
that ‘“‘consciousness can never be anything else than
conscious existence, and the existence of men is their
actual life-process.” In a pedagogical sense this means that
to expand consciousness is to make one aware of one’s life
processes. From Marx’s standpoint, however, life was not
determined by consciousness but consciousness by life,
and it was this criticism that he leveled at Stirner. The
interaction of an individual with the world determined his
or her subjective view of the world and of self. In other
words, an individual learmed a concept of self, whom 'he or
she was, by the nature of his or her relationships to
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Paulo Freire, in conducting literacy programs for adults
in Brazil in the mid-twentieth century, developed a
perspective which combined educational methods with this
Marxian concept of consciousness. The separation of
thought and action is overcome by linking leaming to will
and social action, Learming bhecomes an instrument for
individual liberation. Freire first set forth his educational
method in his doctoral dissertation at the University of
Recife in Brazil in 1959. While working as Professor of
History and Philosophy of Education at the same univer-
sity, his teaching methods were implemented throughout
the northeastem part of Brazi. After the military coup of
1964, Freire was juiled by the government for his
educational activities. He was “‘invited” to leave the
country and spent the next five years working in Chiie.
then became a consultant at Harvard University. Freire's
lectures at lvan Illich’s Center for Intereultural Documen-
tation in Mexico in 1970 and 1971 attracted students from
throughout South America. In Mexico and other Latin
American countries his techniques have been implemented
in both rural and urhan settings. Freire must be considered
one of the most important educational philosophers of the
twentieth century,

At the heart of Freire's educational methed is a concepnt
of humanity which owes its origin to Marx's concern with
the development of individual consciousness and alienation
in modem society. His concept of human potential in
many ways fulfiils the meaning of consciousness as defined
by Marx and gives expression to Stimer’s coneept of
ownership of self. One must understand Freire's concept
of humanity in order to grasp his educational method.
Freire’s whole technique stands in danger of ping trivial-
ized unless this concept 1s emphasized.

“The goal of social life, Frere argues, is the humanization
of the world. By this he means a process by which each
person hecomes conscious of the social forces working
upon him or her, refiects upon those forens, and beeomes
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words  that help them understand their world, thheir
awareness of self constantly expands. For Freire. acquiring
literacy through thematic representations becomes a means
of objectifving the individual’s world. It gives the in-
¢ividual the necessary tools for thinking about:the world.
A culture of silence is one in which people are unable to
distance themselves from  their life activity, making it
impossible for them 1o rise to the level of reflection. The
dizlogue around thematic representations provides a means
toward reflection and a basis for both literacy and
self-consciousness.,

Within this framework learning becomes a source of
Bheration and  a tool for social change. People are
dehumanized because they lack a full awareness of their
bfe activity. This is why people in a culture of silence do
nothing to change their world. Freire agrees with Marx
that “the animal is one with its life activity. It does not
distinguish the activity from itself. It is its activity.”* In
this sense, those in a culture of silence remain at a level of
mere animal activity; in fact, the source of economic and
political oppression is precisely the reduction of human
beings to this state, Freire wants to restore humanity to
the oppressed by giving them a conscious life. As Marx
wrote, “But man makes his life itseif an object of his will
and conscicusness. He has a conscious life activity. ...
Conscious life activity distinguishes man from the life
activity of animals_ "

For Marx, Freire, and the twentieth-century existen-
tialist psychologists, 1t is in the realm of consciousness that
the contradiction between freedom and determinism is
‘overcome. While consciousness and life activity are de-
termined by material conditions, a person who has no
tonsciousness of self. who has nothing but life activity, is
completely propelled by social forces. But the person who
5 aware of these forces and conscious of their nature is
able to break with the trajectory of history and participate
In the radical change of seif and society. Rollo May,
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society. Human interaction with the world also produce:
an ideology and an understanding of the world. As Mar
wrote, ““We set out from real, active men, and on the b,
of their real life-process we demonstrate the developra, -
of the ideological reflexes and echoes of this 1.
process.’?
For Freire,

to know the objective world is to begin -
know oneself.

I learning s 1o be eanimgiul, it muse
tied to the life process of the individual. Freire®
of teaching illiterates began with
evervday

T
S 1RO
a4 concrew study of
lives of the people. For example, in
village a team of cducators would work it
with the villagers to develop thematic representations
the life processes of the residents. These would then .
presented to the villagers in the form of pictures, Lapes,
any appropriate media. The thematic  representatic-
waild contain certain problems and contradictions in
culture which could serve as the basis
Freire’s words,

a =mL
1 Couperut:e.

for discussion. I

Ctilizing certain basie contradictions. we musi pos
this existential, concrete, present situation to 1
people as a problem which challeniges them o
requires a response—not just at the intellectual lov
but at the level of action.”

One example presented a scene of a drunken man waikin,
on a street and three men stan:ling on

This eene was sho
f"“.".l'lliitf_:

a comer talking
WN 10 a group of tenement dwallers
O 1o raise quéstions ahoul the causal rejationshape
within their particular social organization and culture.
The discussions resulting from such thematic represenia-
uons would be the source for the words that would fern,
the busis of the literacy campaim,

Language is tied directly fo the life nrocesses of the
leartier ane thus becomes a source of self. understanding
As individuads progress i reading

and writmg by usi
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This praxis would end the separation of thought and
action that Marx had argued was contributing to human
fragmentation and alienation. The origins of this sepa-
ration, according to Marx’s interpretation, lay in the
historical development of the separation of classes and the
division of labor. The separation:of manual and mental
labor in the development of civilization permitted the
separation of consciousness from life activity. Marx wrote
mn The German [deology that with the division bet-ween
mental and manual labor

consciousness can , really flatter itself .that it is
sumething other than consciousness of existing prac-
tice, t'hat it is really conceiving something without
concelving something real; from now on conscious-
ness is in a position to emancipate itself from the
world und to proceed to the formation of “pure”
theory, theology, philosophy, ethics, etc.?

Marx also saw this division between theory and practice
as resulting from the organization of modern industry. In
Capital he argued that the worker became a mere
appendage of the machine, trapped in a life of endless
drudgery and routine. Intellectual and reflective powers
were not brought into use in manual labor. Marx wrote,

The separation of the intellectual powers of produc
tion from the ranrual labour, and the conversion of
those powers into the might of capital over labour, is,
as we have already shown, finally completed by
modern industry erected on the foundation of

muachinery., W

Peop!o in the modern factory organization were forced
Into specialized and limited roles with the intellectual
activity a function of the managers-and owners. Individual
skill and worth. Marx argued, ““vanishes as an infinitesimal
quantity before the science, the gigantc physical forces,

i
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writing about existential psychology in the mid-twentieth
contury, argues that while psychology must recognize
deterministic factors and human finiteness,

In the revealing and exploring of these deterministic
forces in the patient’s life, the patient is orienting
himself in some particular way to the data and thus is
engaged in some cheice, no matter how seemingly
insignificant: is esperiencing some  freedom, no
matter how subtle.”

And it is preciselv toward this relationship to the
individual's world that Freire's educational method 1s
meant to leud.

In this method the tying of language and learning to the
life processes is meant to overcome the separation of
thought and action. The dialogue based on thematic
represent itions of everyday life 1s meant to grow into a
greater consciousness of the surrounding social reality.
Theory and activity are to be brought together in social
action. According to Freire. **. ..a revolution is achieved
with neither verbalism nor activism, but rather with praxis,
that is, with reflection and action directed at the structures
to he transformed.” A\ drawing of tenement hiving condi-
tions might be presented o the poor of an area and from
this would grow a reflective process questioning the
conditions and their sccisl causes. No theory as to why the
conditions existed would be given to the poor; rather,
theory would be a product of the reflection and action of
the people themselves.

The leaders cannot treat the oppressed as mere
activists to be denied the opportunity of reflection
and allowed merely the dlusion of acting. ... It is
absolutely essential that the oppressed participate in
the revolutionary process with an increasingly eritical
awareness of their role as subjects of the transforma-
tion."
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education assuines paverty exists because the poor do not
know how to function properiy within society. The goal of
educaticn, then, is to change the behavior of the poor so
that it conforms to the needs of a society which created
poverty in the first place. In the very process of educating
the poor, all blame is placed upon them. They are
condemned, essentially by being told they have failed. °

In this manner the consciousness of the oppressed is
changed without changing the oppressive conditions of
society. Education as banking is not liberating hut con-
tributes to the docility and alienation of the oppresged.
Marx’s concept of alicnation illuminates the full meuning
of Freire's criticism of the banking method. For Marx,
work should function to objectify the self and hence
provide the individual with a source of self-awuareness.
Work or activity that becomes foreign to or alienated from
the individual—as it does in the case of the banKmg
method of education—does not fulfill this function. In
answer to the question of what constitutes the alienation
of labor, Murx wrote: “First, that the work is external to
the worker, that it is not pact of his nature; and that,
consequently, he dees not fulfill himself in his work but
denies himself. . . ."'* In the same manner the learning
material of the banking method stands in opposition to the
learner. Instead of affinring the learner’s life and providing
tools for greater understanding, it denies that life and
obscures seli-awareness.

Within this framework Marx's concept of human aliena-
uon 1s very similar to Freire’s concept of the human bemng
as the object of eaching. For Marx alienation meant that
work or life activity is not an object for individual
fulfillment; rather, the individual becomes a mere object
used for production. “The alienation of the worker in his
product,” he wrote, “‘means not only that his labor
becomes an object, assumes an external existence, but that
it existy independentlv. cutside himself, and alien to him,

and that it stands opposed 1o him as an autonomous
DU“.(‘.{;‘:'] 3
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and the mass of labour that are embodied in the factory

10

mechanism, . ,

Separation of thought and action means that theory
becomes a product of a class which is separated from life
activity. It means that individuals experience a fragmenta-
tion of their powers, becoming appendages of the machine
rather than giving it control or direction. Joh: Dewey, for
instance, wrote in Education and Democracy that the
separation of liberal education from industrial and profes-
sional education was a result “of a divisicn of classes into
those who had to labor for a living and those who were
relileved from this necessity.” Workers, he aruged, had no
insight into the social aims of their work and. conse-
quently, the “results actually achieved ure not the ends of
their actions, but only of their emplovers.” '

FREIRE ARGUES THAT traditional education was prem-
ised nu what he calls the “banking” method of editeation—
the idea that a student is an objcet mio which knewl e
is placed, not a subject in the leaming process. This
banking method of education, Freire argues. shares many
of the properties of an oppressive society: “‘the teacher
teaches and the students are taught'™ “the teacher thinks
und the students are thought ahout™; “the teacher act- and
the students have the illusion of acting throuch the actinn
of the teacher”; and “the teacher is the suhject of the
leaming process, while the pupils are mere obiccis.” " [n
adult literacy programs the banking theorv manifests itself
in the use of reading material which has little relationship
to the life activity of the leamer. Rather, such programs
attempt to work upon and change the leamer. _
The fact that the banking theory tums the learner inio
an object reflects the assumption that the fundamental
problem 1s not with society but with the individual. i:‘..
other words, in the case of povertv a banking svstem of
68



- .. when the dominated classes reproduce the dom-
inators’ style of life, it is because the dominators live
“within" the.dominated. The dominatea can eject the
dominators only by getting distance from them and
objectifying them. Only then can they recognize
them as their antitheses.'®

For example, this was precisely the situation confronted
by black people in the United States in their relationship
o white society. By internalizing the style of life of the
white population they were internalizing the very culture
which had been responsible for slavery and racial segrega-
tion. For instance, black people discovered that they had'
adopted the same standards of beauty—fair skin and
Caucasian facial features—as white members of the society,
The slogan “Black is Beautiful® represented the beginning
of the ejection of this false consciousness.

Freire’s method is thus directed both at the expansion
of consciousness and at the ejection of the false conscious-
ness created by the structure of society. In this sense he
combines the traditional Marxist concem about over-
coming aliciation with the traditional libertarian desire for
freedom from imposed moral imperatives. This means that
peasanis in Latin America must be given the tools to lift
themselves ot of the culture of silence and g4in conscious:
control over the social forces affecting their lives. People
must be helped to see that part of the problem is their own
acceplance of “‘success” as it has been defined for them by
the dominant class. They must begin to treat their own
lives as authentic and not to reject their own realities on
the basis of the values of the dominant class.

Without the ejection of these values, social change
weuld mean only that one oppressive faction takes the
place of another—essentially a change in palace guard
without any change in the palace. This would not meet the
criteria of a humanistic revolution, which can only be
accomplished through individual liberation of conscious-
ness, 'through the participation of all pegple in social
charge.
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Similarly, in the banking method of education the
learner’s self becomes an object of the educmiona}‘pmcess,
worked upon to achieve goals extemal to itself. The goals
and content of this kind of education are not a produm\of
the learner, they are not subject to his or her control. The
learner 1s viewed as an object. a means for achieving the
teacher’s end. The object of teaching is not to understalnd
the self but to change the individual in accordance wI;I.h
alien goals. For instance, the banking method of education
not only teils the poor ihev are the problem, hi_Jl u.lso
establishes a model of what they should be which is alien
to what they are,

The model presented to the oppressed of what they
should be like is a model shaped by the Oppressor. SuclﬂT a
madel inherently tends to perpetuate the existing social
structurs. Thus hoth the content and moral imperatives of
the baiiking method reflect the ideology of the rullpg class.
As Marx wrow. ““The ideas of the ruling C.lﬂ.ss.am in m-'fry
epoch the ruling ideas: i.e., the class, whlch is the ruiing
matenial force of society, is at the same time its ruling
inwllecrual foree,™!' _

What the banking method of education achieves is the
creation of a consciousness which is alien to the h_eamen
The poor are given a model hased on 1he_life and actions of
the rich. Such models were just what Stimer had crmcm’fd
as moral imperatives which force people to act in
contradietion to their own needs and liberation.

ONE OF THE COALS of Freire's method is to bring those
in a culture of silenice to an understanding of self which
would allow them to expel the internalized image of the

dominani class.
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These limitations become dpparent when humanist
psychologists talk about social change. For Carl Rogers the
key to social change is a self-actualized person who creates
a climate which allows for self-actualization of other

people. Rogers calls this the *‘chain reaction” effect of
client-centered therapy.

Here is a theoretical basis for sound interpersonal
intergroup, and international relationships. . . . This:
atmosphere of understanding and acceptance is the
very climate most likely to create a therapeutic
experience and consequent self-acceptance in the
person who is exposed to it.

For _ Rogers it is the “psychological ‘chain reaction’
which appears to have tremendous potentialities for the
bandling of problems of social relationships.”'¥ This
Is a utopian vision which is to grow from the warm
acceptance of all people. Compared to Freire’s humanized
individual engaged in changing self and the world, Rogers’
seif-actualized person appears incomplete. ’

The political and social implications of Freire’s method
become evident in his demonstration of the relationship
between levels' of individual consciousness and levels of
dF'\.’EiD]‘lIT’IL‘Hl of political and social organization. [ndi-
vidual liberation through education i3 closely tied to stages
of social liberation. This relationship cleady is not the
Same as Rogers' “‘chain reaction® of acceprance, but js
rather a process of turning the individual’s %aming into
self-liberation by working to create a liberated societ;.

Another important point about Freire’s attempt to link
levels of conscious development to polifica& and social
reality is that it makes his educetione] theeey universal
establishing its relevance for highly industrialmed societies‘
as well as for those of the Third World.

In Freire’s model the lowest level of conscisusness is. of
cogrse, the culture of silence in the pezsant sodeties of ;;he
Third World. In Latin America this takes the form of a
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THE RADICALISM OF FREIRE'S PRAXIS. which ties
logether reflection and action, can be more fully appre-
ciated if it is compared to the ideas of a humanist
psychologist like Carl Rogers. Rogers’ therapy, and what
he calls student-centered teaching, 15 based on a concept of
self-actualization and self-awareness very similar to Freire's
ideas. The drive for self-actualization is what Freire calls
the “humanism of mun (sic)™; it is a desire 10 gain greater
conscious control over one’s environment. Rogers writes
that self-actualization means movement “in the direction
of greater independence or self-responsibility . .. in the
direction of increasing self-government, self-reguiution, and
autonomy, and away from heteronymous contrul, or
control by external forees.”'”  Self-actualization s
achieved through what Rogers calls congruence of the
personality. ““\WWe may say,” he writes, ““that froedom from
inner tension, or psychological adjustment. exists when the
concept of self is at least roughly congruent with all the
experiences of the organism.”'" In other words, psycho-
logical adjustment occurs when one’s concept of self
corresponds o the forces that have shaped that self.
Congruence of personality means that one has an aware-
ness of the social forces shaping personality and an ability
to control and _ive direction 1o those forees.,

But humanist psychologists like Rogers fail to relate
personality to the structure of socety and te go bevond
self-actualization to the transformauon of society. It is
after all the organization of society which assumes a major
share of the responsibility for non-corgruence und juack of
self-actualization. The failure to analyze social and polit-
ical implications is what makes humanist psychology
superficial. It 1s more of a technigue for managemen: und
adjustment than for changing society. This is one reason
why methods like those of Carl Rogers have become
popular among school leaders in the United States.
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the growth of a populist leadership which
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5 1 s I 1
rural/urban split, with the rural arcas dominated by a;
: ‘ : i i enters. As
1g elites of the urban cen
spendent on the ruling . R EIELE A8
d: ‘Led above, the dependent society accepts the \_dll'lt s u;rr
Ilf:e style 0} the dominator and cannot achieve se
1 § ¥ —— 9
awareness. " This results,”” Freire wntes,

datyr 1 ~ s 1' R
in the duality of the dependent suciety, its un‘.h'l'giljlt}. :
its being and not being itsell. and the “mh“‘;tmf
1'i racteristic of its long experience of depenc e]l_}ta_\.
;u:h attracted by and rejecting the metropohtan
10 aty
society.” "

ividuals at this level of consciousness tend o ii?l!i}it.
i;gl\clfs;;ﬂso;ntheir plight to self-h%ame or ml CL:DE_m::}u]I Ti
sources. For example, peasants might fe.ll 1?.'1 ,-.t:;t!;lhc
L-ausud by their own incapacity or {_ha. it .rLE)rLad._aiUme
anger of the gods. In Freire’s educau.unui pirc:iws.c pl-onﬁw
:bout problem situations migfhtthzt 12;Tt0;esml:)r)g:;w0u1d
su‘('? Ex‘?ik;:a;;z; }?euytozztlirtti'?at levoti of conscriousnpss‘ '].'h:_\
E:lts’r:] ot: silence also exists ) in imiustr\zfl ;nﬁmt}::\a’?
Minority groups in the Uniwd btamslhftfr e(:::z pc‘[a.te B
only recently been emerging ‘Trom. t e1f ‘L 0{. b
dependence, throwing off L}jeu‘_ seli-(-om:?p.sl‘ o Ema
incapacity and their internalization of the values a
ﬁt}’l? ”_f t‘bi‘n‘iiT:rti:;r(-)f consciousness and social dt"\\'elob—
moinl;elirf :er}‘. close to the !eve} of dm'm{.)fm.m-,?:\.::‘,ii
industrial countries. He ca]l; Lh‘m stage nmu-}tmrs;;}sc&ous.
because it refers te the beginning of a popu :!1:' R
ness, one which has not fully emurgedlfmlrfi t ]t }Lm e
silence. At this stage pressure ;Imd cntu'?.s‘r:}‘ );Ee Rt
applied to the dominant groups in the s?ncn .},‘; el
of a society might respond to this by allowing

i al s onomic,
changes and granting certain pohtical and ¢

intai Ty ut these
privileges in order to maintain their u_mt_ml‘ I; o
changes would still result in a heightening ot |
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mther than in response to their dialectical relationships
with the world.” In a mass society almost all consciousness
-of self is lost. Gone is the element of risk and planning on
=" an individual level. “They do not have to think about even
‘the smallest things: there is always some manual which
- says what to do in situation ‘a’ or ‘b’.” The mass society is
-a wellschooled society where people have given up
dndependent thinking $or mere lcaming based on experi
o advice. As in one of Freire’s examples, “Rarely do men
‘<. have to pause at a street comer to think which direction to
% “follow. There’s always an arrow which de-problematizes
; + e situation.” While street signs are not evil “they are
“-amony thousands of directional signals in a technological
. saciety which, introjected by men, hinder their capacity
- for critical thinking.”? * . '
While Freire’s educational work grew out of a concern
.. for the problems of South American society it has
- universal relevance as a definition of humanism and as an
i é:ia&ucational method. Obviously the method is not limited
- ¥ one age group but can be applied to all people in ali
© secieties. If one applies the model to a country like the
}’nited States, for example, it raises some very important
M&ues. It has already been suggested that within this
~ famework minority groups in the United States can be
* eonsidered ag being at the level of a culture of silence-or at
] !jzvel of intransitive consciousness. Furthermore, the
- oty of other Americans can be classified as being in a
v wte of tansitive consciousness or ‘existing with the
oy tonal consciousness” of a mass society. The concept
N-\'_-"_‘h. mass society represents an extension of Freire’s crit-
- foism of the banking method of education. The individual,
13 object within the mass society, is taught how to use his
o1 her
o Situation becomes problematicai or calls for individual
S P'_Bople are dehumanized because of the lack of
: i"*'““313tlc:mhip between consciousness and practice.
+ It seem: obvious what Freire’s method means for a
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tools and conveniences properly. In such a society -,

the transforming and recreating of the world. Freire sums
up the difference between cultural action of the left and of
the right: “The former problematizes, the latter slogan-
izes.” The right-wing revolutionary assumes that people
have to be shaped to fit the “utopian” vision of the
leaders. The left-wing revolutionary assumes that the
people themselves must make the utopian vision.

For Freire the role of a critical consciousness cannot
stop even with the birth of a revolutionuary society. Critical
consciousness plays a role in ejecting those cultural myths
which remain. 1t is also *‘a force countering the bureau-
cracy. whiich threatens to deaden the revolutionary vision
and dominate the people: in the very name of their
freedom.”™ Whie Freire does not speak directly of the
Russian revolution, it is probably the example he had in
mind. The failure of the revolutionary cause and the swing
to the right in the Soviet Union can be linked to the defeat
of the power of the loca! soviets and the end of the mass
participation of the people in the revolutionary en-
deavor.*' The large-scale bureaucratic machinery that
developed made the peuple into mere objects of economic
and social planning, instead of active, critical subjects with
control over social institutions. The new “*socialist man
and woman’" have yet to be born in the Soviet Union.

Revolutionary change would not necessarily result from
the contradictions arising under populist leadership, how-
ever. The other possible direction, Freire beiieves, along
with Ilich and others, would be the creation of a mass
socviety. This wouid involve change in consciousness from
the transitive state to a pathological form of “irrational
consciousness.” Highly technological societies may be
moving toward a future where specialization in work
becomes so narrow that people are generally incapable of
thinking. In a dehumanized mass society, people no longer
participate in the transformation of society. Freire writes,
“Men begin thinking and acting according to the prescrp-
tions they receive daily from the communications media
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L REIRE'S METHOD DEPENDS on dealing with real and
important problems. The problems cannot be ar.tifici"l
classroom  contrivances. This, of course, means th::t
whether the method is trivialized or not d,epends on th
group leader. Freire assumes that the contradictions of mz

cualture of transitive consciousness will produce ti
revolutionary leadership. This optimism might not ]l?t
shared by everyone, Pl
There is also an assumption in Freire's method that
people will want to become self-aware and that once this is
;'1C(:I()mplished, they will act in their own interests and inLta
rational manner. For what if people resist real freedom ang
self-awareness? The problem of individual freedom extend
beyopd just consciousness to include human charactes
structure. For example, Wilhelm Reich argued that M 1'
\:-ould I‘.O(.hii\"e been able to explaiﬁ the rise of fasci:;rr'lalg:
Germany in the 1930°s because he lacked the tools fox:
understanding character structure, especially the particular
charactler structure which sought the security of an
authon.tarian state. From this particular view the imple-
mentation of Freire’s humanized world requires anoti S o
elemgm. [t requires liberating the character structure gf
the individual so that self-awareness and a desire for
se]f-dgtermination become possible. It also implies that the
establishment of a liberated world means changing child-

rearing patterns and the family, so that i
and can be free. s o

79

]
1
'

country like the United States. It means that leamming must
result from praxis. Leaming must be directly connected to
social problems and used to solve those problems. It means
a recognition of the teaching of reading as the most
political act in the educational process. Language is the
tool an individual uses Lo relate to his or her world. Taugnt
in the manner of the banking method. it heconies a tool
for the stifling of consciousness. Taught as part of a
continued expansion of consciousness, it becomes an
instrument for self-liberation. To be taught how 10 read in
a situation which is completely abstracted from sclf-
understanding 1 to be, n llich’s wrms, swellschooled.”
Black people in the United States certainly discovered this
when they began to look closely at the white, small-town
bias of public school text hooks.

One can go about implementing Freire's methods in
various ways. depending on the skills and the imagination
of the group leader. For instance, oné might teach reading
in a middle-class suburb by beginning with some thematic
representation of a community problem—pollution, per-
haps, or, on a more unsophisticated level for small
children, one might take up such everyday themes as play,
fights, or family problems. The leader and the children
engage in a dialogue about the nature of the problem.
From this initial dialogue words are taken that begin to
form the basic text for reading. The children then work to
solve the problem, reflect on their attempted solutions,
add new words and stories to their readers and attempt to
develop theories about the situation. In a poor urban arca
themes dealing with crime. poverty, family problems, and
polluticn could be used. In both examples the actual
themes would not be chosen until after careful investi-
gation. In this manner action, leaming and conscloUsSness
would develop together



