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.To know, which is always a process,

THE POL1TTCAL”LITERACY“PROCESS = AN INTRODUC[:cAN

Paulo Freire

Yhen I accepted to write this article for the Lutherische Monats-
hefte I took its theme as a challenge. The very fact of having
recognized it in such a way obliged me to assume before it a crit- .
ical attitude and not a naive one.

This critical attitude implies, in its turn, the penetration into
¥he very "intimacy" of the theme, in order to unveil it more and
oEe. B0y the article, in being the answer that I seek to give to
the challenge, becomes another one for the readers. This is because
if my attitude with respect to the theme is the above-mentioned, I
find myselr éngaged in an act of knowing, which demands not only
the knowable object, but zalso another cognitive subject like me.,

ifiplies a dialogical situation.
think" . but "we think'".: It ds

"we think", but, on the contrary,

it possible for me to think. In the

e knowable object is not the term of

the cognitive subjects, but their mediation

There is not, strictly speaking,
not "I think" which constitut
it is "we think" that’ make
gnoseological situation,

the knowledge of one

The theme that I have before me, as the nucleus of my reflexion, _
cannot become the end of my act of knowing, because it is the objec
whiqh_establishes‘jhe cognitive relationships between melandpthe
readers as cognitive subjects too. So, I would really like to in-
vite them to assume this role and not to refuse it, thus_becoming
mere recipients 6f my analysis.

This means that, to the extent in which I am writing, I cannot be

a2 pure narrator of something which I consider as a given fact, but
on the contrary I have to be a critical mind, curious and unquiet,
constantly seeking, along with the readers who have to. recreate -
the effort of my search. The only difference between me and the
readers, with regard to the theme itself, is that while I am before
it, éngaged in its clarification, and better and better fixing my
perception of it, the readers will be also before it, on the one
hand, but on the other hand before my understanding of it, which is

expressed in my article.

It does not.mean; however, let me emphasise again, that the readers
must admit that their effort is diminished,‘thus'subjecting‘them-
selves with docility to my analysis. Their effort, on‘thegcqntrafy.
in a way is larger than mine, because they have to penetrate sim-
ultaneously into both the theme itself and into my understgndingj
of 4 t8 = : : . i
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In fact, to read as an act of studying, is notan:}ntellectuﬁ;
pastime, but a serious and committed action in which the readers

seek to clarify the opaque dimensions of the object of their s?udy.
It is in this way that to read is to re-write and not.to memorize
the contents of the reading, We have to overcome a naive under-
standing with regard to the act of reading and studying as an act
of ‘"eating", From the point of view of this false conception,
which I call the "nutritious conception of knowledge",* those who
vead and study have to do so in order to become "intellectually
fitn, Hence, the use of expressions like "hunger for knowledge',
"thirsty for learning", "appetite or not appetite for knowledge",
"to drink wisdom", etc. It is the same mistaken vision that we

can easily find behind, in, and at the same time, illuminating
educational practice as an act of transferring knowledge. In such
8 practice, the educators are the possessors of knowledge, while
the educatees are as if they were "empty pots" which should be
filled by the "deposits" of the educators, In this way, the educ- ‘
atees put nothing forward for queStioning, since their attitude is
nothing other than that of receiving passively the knowledge which

the educators hand out to them.

were something static and consciousness something -~z
occupying some space within man, the above-mentioned

educational practice would be @.correct one. But it is not the
case., Knowledge is a process and consciousness is "intentionality"

toward the world. Because of this, the process of creating know-
ledge is another process.

If knowledge
rather empty,

At the human level, knowledge implies the constant unity between
action and reflexion on reality. As presences in the world, men

are "conscious bodies" who transform it by acting and thinking,
which makes it possible for them to know at the reflexive level.
Precisely because of this, we can take our own presence in the
world, which implies always the unity action-reflexion, as the
object of our critical analysis. In such a way we can know how we
knew in former experiences, by standing back from them. The more ‘

* See SARTRE, Jean Paul : Situations I, Librairie Gallimard, Paris,

1959,

* This possibility of exercising a critical reflexion on our own
last experiences by standing back from them, mal'es it possible
for us to develop what I call the perception of the last per-
ception. (Pedagogy of the Oppressed). In the last analysis, this
perceptive activity constitutes a "theoretical praxis"., On this,

see the extraordinary book Dialectica de lo Concreto by Karel

Kosik, Grijalbo, Mexico, 1987,
N.B. There is a German edition of this book.
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ble to unveil wvhy we are as we are, the more it i
S possibl
e

T tl ason of reality, ov i
for us to reach the xreast Yo ercoming the naive unde
g ding of Ak by & critical one. : =

1y what we, myself and the readers, have to d .
theme of this article. At the moment in Whic; ;ith
- 2s at the moment in which the readers read what T
ing now, WwWe have to exercise that critical analysis refer
re. That is, we have to have as the object of our refleiized
nces or the experiences of other subjects in the fieldn
that we are trying to understand better.  Thus it will be possible
for us, in different moments, and not necessarily at an egual level
to begin to perceive the real meaning orf the linguistic céntext : :
the political wliteracy" process, in which the noun literacy appears
metaphorically. Consicering the presence of this metaphor, it seems
to me that the best way to begin our analysis is to study the con-
crete phenomenon which made possible the very use of such a meta-
phor. That is, to discuss, even if not to any great extent, the

y process, Irom the linguistic point of wview, on which
ferred to is based. It implies, methodologically, :
onsiderations about the different practices in the
condition the differ-

S8

our experie

& 2cult literac

. the metaphor re
some previous C
£i01d of adult literacy that, in their turnm,
ent ways in which jlliterates are understood.

The antagonistic practices, which reflect those forms of perceiving

illiterates, are fundamentally two in number : the first one, the

practice for ndomestication®"of men; the second, the practice for

their liberation.®

hese practices, in some of its main

Xfter describing the Tirst of t
my experience in Latin America, T

characteristics, in the light of
will discuss how I see the second of them.

The first one, as a "domesticating" practice, no matter whether the
educators are conscious of this or not, has,'as‘its,central'conngt;
2tion, the manipulating dimension in ‘the relationships between the
_ ecducators 2nd the educatees, in which, obviously, the second are

- the objects of the action of the first iin this way, the illiter-
. ates, as passive beings, are to be "filled" by the words of the -

'
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* It does not mean that the mere fact o
is enough to liberate the oppressed;
tice helps the liberation because 2
the subject of their reality.
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vely in

o i g o5 ¢
4t r‘t’lClp‘Jte crea
nvited to pa ords",* which, as T A=

educators, instead of being i. ity

the proce;s ofiilcarning. The =generot;;§alors within their cult-
¥ 10 ; ’ :

e S s to the illiterates as L7 &

most said before, o
ural frame of reference, prese;.;
i i ife. A
they were something isolated f;om e il b Sy
e as a problem

possible without reality. it JBEy
practice, the social structures are nevel OiﬁeVuﬂre mythologized by

which should be unveiled. On the contrary, "false consciousness"

different kinds of action which emphasize the' ’ raptice
of people. Nevertheless, in making the critlclsm-of tgiirgeois edéc'
I think it necessary to point out that the conscious

-4 r S at
ators - no matter whether they are teachers at DLAUIALS SChogi ;oth-
adult literacy schools or professors at universities - can

ing but engage themselves in such a kind of action.

i g4 language—thougﬁ:were

As

It would be a naive attitude, as I stated before, to hope that thek
power elites develop a form of education which would be ab}e.to et
it viable for people to discover social injustices in a critical

way.

Such a conclusion demonstrates, then, the impossibility of a neutral
education, whose understanding needs to be explained. For a naive
mind, a statement like this can make me appear to be saying that
education, in not being neutral, should be a practice through which
the educators do not respect the expressivity of the educatees of
their right to choose and Iearn how to choose by choosing.
In fact, however, education cannot be neutral because it is always
an action either for the "domestication" of men op o Sthel PGS ber~
ation. Only in the first case is it, as we have seen, a "domestic-
ating" practice. In the second hypothesis, on the contrary, educat-
s the educatees to

ion is a procedure in which the educator invite
and to unveil reality, in a critical way., So while education

know,
for "domestication" seeks to improve the "false consciousness" of

¥ In a syllabic language, the "generative words" are those which, by‘i
being decomposed into their syllables, make pPossible the creatian -
e syllables. Let us take as

of other words by the combination of th
: slum, If we decompose it

an example the Brazilian word favela :
into its syllables, we can have the following syllabic families :

fa-fe-fi-fo-fu
va=ve=vi=-vo-vu
la-le-li-lo-1u :
Now, by combining these syllables - and sometimes without the com-
bination - we can have : fava : a kind of bean; fe : faith; fala :
to speak, he speaks; luva : glove;

speech and also, the verb falar :

vidad : village; fivela : buckle, etc,
possible for the illiterates, in the first

With this one word it is
night of their learning, to recognize at least twenty wopds in Port-
+Yguese, instead of receiving them from the educator.
On this aspect, sece FREIRE, Paulo : Cultural Action for Freedom,
Center for the Study of Development and Social Change, and The
Harvard Educational Review, 1970,




le, in order ;
zi;gn P 1iberatI§nm2§§n6251er their adaptation to reality, educ-
o Umponss. it RN tge :guinteffort through which the éduc-
tha Paa R : _ atees, This is becaus 1 i
tween thoselsﬁzlﬁigiei?citlon e dx ik ncceﬁsarytdigﬁozzaiebz?
he iipne L educaiioa © and those who are being manipulated, in
obfecteihoih b liberatndthere are not subjects who liberate aﬁd
between itsspoleil E ih. IP this process, dichotomy cannot exist
L b DR e first process is itself ¢ - ipti
’ econds, ubhi ol a a prescriptive

Because of thi
is :
forai OWledéeeiﬁ?itlon for domestication is an act of trans-
¥riowing Eid R methodl ; :ducation for liberation ‘Ads an act of
O > . .
onLthe voria ransforming action which men must exercise

In this :
of View,wiz,aihzcilziricy process, seen from the liberating point
Sraton; beeai ki nowing, a creative act, in which the 111it-
@ role of cognitive subjects, as well as the
educator. In this wa gl J ' o lea
Y, the illiterates are not considered as "empt
pots", or mere recipients of the : bty
and 1ibertang ths E % _O_ edgca?or s words. From the critical
Tl needptonb ol view, the illiterates are not marginal_
Tins o 4 2L e recupera?edf but.men.who are prevented from
g an ‘wrltlng in the social ' reality in which they ‘are. In- -
stead of being considered marginal beings, they are perceived as
t@ey really are, that is, as dominated men, castrated in their
right of transforming the world. In this way, while in the literacy
process as a domesticating practice, the '"generative words" tare -
chosen by the educators, in the literacy process as an act of
knowing, they come from the illiterates themselves through the
investigation of what I call the "winiaun linguistic ‘'universe" of

people.¥*

If we begin to consider now the problem of political "literacy" it
seems to me that our point of departure must obviously be on the

one ‘hand, the analysis of what is a political "illiterate" and on
the othér hand, the discussion about the political "literacy" . . .

process. ;
froﬁ the‘linguistic point of view, is he'who
ad and write, the political "illiterate" -

If the illiterate,
how to read and write or not = is he

does not know how to re
no matter whether he knows

T gl e i M -

Educacao como Pratica da Liberdade, Paz e Terra,

¥ FREIRE, Paulo :
Rio, Brazil, 1967-68. |
s in Chile, ICIRA, and Uruguay, Tierra

This book has edition
Nueva. At the moment, it is being translated into- French,
g LT R R TR R et M
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i : with the
: : : tionships witl ;
h naive perception of men in their i?ii For him, reality
wlp has a S Foaat sal irealdlty. me -
: standing of soc ; : : dnmotyso
world; a naive under tiometﬁing which is what it is an

i iven fact, 3 - . to deny concrete
zﬁisgmsgfcs is becoming. One Qf his tengeﬂiijinzsof the world. By
reality, thus losing himself in ébSt?aCtﬂf :1 aboniibiiEy e
doing so, he only escapes from his hleOIlCu' e el e

he is a scientist, he tries to hide himself in wh g P
neutrality of his scientific aotiva by Bt by escéption L
objective world, he is not only helping the RIE e e B i
status quo, but also making easier the dehumanizing manip

of the world which he refuscs.,,

. - 4
T¥.he .15 also.a Christian, he establishes the impossible flChOtoT}
between worldliness and transcendentality - another way of escap
ing from objectivity. His conception of history, for that reason,
is a mechanistic one and, sometimes, also fatalist. History for
him is only what was and not wht is now, and what is going to be, &
The present is some th st be normalized and the future, Y J

ing which must ;
the repetition of the present, which means the maintaining of the
status quo,

the political "illiterate" perceives the fut-
the Present, but as something pre-
established, Pre-given. Both are "domesticating" visions of the
future, The first one "domesticates" the future to the pPresent,
which must be repeated; the second reduces it to something inevit-
able. Both deny men and so deny history itself, which cannot exist

without men,

Sometimes, however,
ure, not as the repetition of

Henge, both suffer the lack of hope. The first one coincides with
reactionary Practicess; the second, in becoming reactionary also,
is one of the mechanistic distortions of marxist thought.

eXperiencing a feeling of impotence
of the alienategq and the alienating

The political "illiterate",
the false Security of "subjectivismv,

before the "irrationality"*

world, seeks to take refuge in
Sometimes, instead of taking refuge in "subjectivismn, the polit- o
imself to activist practices. In none :

ical "illiterate" devotes hi

men as beings of pr
ion on the world,

praxis manifests itself at the
the political "illiterate",

Cul tural Action for Freedom

* FREIRE, Paulo,
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The dichotomy between theory and pr : :
[ inoiedee Tree Bronhte i It R L P L
ﬁécéptancg; ggucaii;gn of the world and an instrument forpitsos_
ference of the herita as a mere exposition of facts and the trans-
beliefs which th?naivge of alchaste knowledge; all of those are
always repeats., ideoli ?Sn5c}ousness of the political Milliterate'.
consciolehans AR e gized in a domesticating reality, such a
Hegel, * in which worl even arrive at the objective idealism of
men exercise on the ; appears as the transforming action which
is for Hegel w world a- as their formation, even though prax-
as still an activity of the mind.

Lﬁ; iZg? ?mkzzihgf consciousness it is difficult to understand
i P 1‘1llty of theory without practice; thought without

ing action on the world; knowing by knowing; theory which
only explains reality and neutral education.

i’ On Ebe other haml, the more the naive consciousness of the politic-
al "illiterate" is sophisticated, the more it is refractory to a
critical understanding of reality.

So, sometimes, it is easier to discuss man-world relationships
with Latin American illiterate peasants, oT the error of creating
a dichotomy between manual and intellectual work, than to do the
same thing with a politically nilliterate" intellectual.

Such an intellectual would say that the fundamental difference
between him and the peasants lies in his possibility of reacting
to the "manipulation", because he knows, while the peasants are
absolute ignoramuses. So, for him, the peasants' capacity of
undérstanding and expressing themselves would be+nothing but the
demonstration of their intellectual inferiority.

In the light o alll this, Tothink I can categorically repeat ‘what
A i have stated before, that the metaphorical expression political
"illiteracyﬁ reveals the lack of a critical or dialectical under-
standing of men in their relationships with the world. ;

S
.‘%1

% HEGEL, The Phenomenology of Mind.

* T had the opportunity to hear something like this some tiime ago
from a Latin American "educator", who occupied a high position

in an International Organization. ;
This is also the typical way of thinking of the colonizers witt

regard to the colonized. See MEMMI, Albert, The Colonizer and

tgg_golonized. Beacon Press, Boston.




a learning process

it also implies ;
s : or for 1lib-

Like linguistic illiteracy, ' 7
ther for ndomestication

that, in its turn, can be ei
eration.

It seems to me very important, to underline that such a
kind of learning does not necessarily demand special courses.
What I want to say is that, no matter what the field of special-
ization of the educator, he will be emphasizing the false cons-
ciousness of the educatees, or, on the contrary, their critical

consciousness.

however,

ITni.the ¥Tirst paxrt of the article I spent some time analyzing the
literacy process for "domestication", I would like now to continue
S GiachRs in A seneral wey what T think that education mOSv DE
from the critical point of view, That is, an education that, by
demythologizing reality, makes it possible for the educator and
the educatees to overcome their political "jlliteracy". : .

"I will also come back, from time to time, to some of the aspects
about which I had the opportunity to speak before. I hope, however,
help

that such back-references, instead of irritating the readers,

me and them to better clarify our common theme.

stating or re-stating that, without going beyond

T will .start, by
tion as a mere transference of

the conception and practice of educa
a knowledge which only describes reality, we will block the emer-

gence of the critical consciousness, and so underline political
njl1l1iteracy". e

We have to overcome this kind of education - if our choicé‘is'a
liberating and a humanizing one of course - by another form of
know and to transform the reality which is

education in which to
e object of our knowledge, are reciprocal de-

"being given'" as th

mands. In this way, education for liberation, as a true praxis, is
simul taneously, an act of knowing and a method of transforming
action, which men have to exercise on the reality that they seek .

to know. S0, education or cultural action for libérati§n is a
social praxis, as a method of this praxis is to make and re-make
itself in the very process of its being.

portance to be clarified in the

Nt oL fundamental im :
educational practice by the 1lib-

There is a poi

overcoming of the "domesticating"
erating one, I refer to the impossibility of a real liberating
tor is not able to become completely different

praxis if the educa

from his bourgeois he bourgeois educator, as I

colleagues.* While T

me forms of behaviour on the
de the bourgeoisie itself.

* I would like tggpoint out that so
part of bourgeois educators prece
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.zid before, is always the educa g

for liberation has to tgjen tor of the educatees, the educator

5 {
s the Unilateral educator of the educ-

é rn a 1
educatees-educators, On theg:ig ashthe educator-educatee of the

e€r hand, he has to

Propose to the

educatees their "g ;
in order to be boriazh"-as unilateral educatees of the educator
Sl 8E Aducatees-educators of the educator-

educatee. \’Ji thout th‘ ]]al deatt] a][(i 'hIS Hlutual new blI tll
; is mut i i
educathIl Lo liberatlon i S i [npOSSibl“e ‘ | ’

\

It does not m

inductive prezzgéenegzrthe%ess» that the educator disappears as an

preservation of th. ucation as an ideological instrument for the

formation and knowi gtatus quo as well as a method for the trans-

tion. In the seconde ge of reality, always implies such an induc-

little by 1ittic & case, however, the initial induction is ceding
© 1ts place to the synthesis in which the educator-

educatee
process., and the educatees-educators become real sub jects of th?

Vhat really is important for such an educator is to be warned that,
a? the moment in which he initiates the process, He is preparing
himself "to die". He has to know that, in order to become a true
educator for liberation, he must stop being an educator in the
sense of the bourgeois practice. Only with his "death", whose pro-
cess he himself has to start, is his new birth possible on the one
hand; ‘on the other hand, the new birth of the educatees as his

educators,

He is an educator who has to live the deep signification of Easter

Such a passage (which bourgeois education cannot conceive of by
reason of its nature) has to be made by revolutionary and humanist
education. If it refuses to do so, it no longer exists as a revol-

utionary and a humanist kind of education.

For this reason, one of the tragic mistakes of the socialist soc-
jeties - with the exception of China, through the Cultural Revol-
ution, and Cuba in many aspects -.is that, in a general way, they
have not been able to overcome the '"domesticating" character of -
bourgeois education by the liberating one of education as a socia:
praxis. So, they confound socialist education with the reduction
of marxist thought - a thought which in itself cannot be caged -
to "tablets" that people have to "digest". In this way, they fall
into the same "nutritious" practice which characterizes bourgeois
education. This is becasue the bourgeois ideology persists in a
strange kind of idealism that can be expressed like-this-:-once t
transformation of society is achieved a good werld is automatical
created and so, this good world cannot be questioned.*

¥ Such an anti-dialectical way of perceiving reality coincides wi
those "bureaucracies" that, in their rigidity, prevent people

rom developing critical minds.
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i 1d repeat,
iy gor ti:s"gggg ;gzrgeois world!
i ois educators. Th? rel-
ducatees are vertical
educators and the educ=
ives very far from the educ-
2 bject is their
tween them and

educators

educators of and
1ike the bourge

ith the e
ois

the

shoipr praxis, the
N "hery pvo(‘ossors“
they establish W
those between the bourge

themse

pREd & vell as h
.. For this reason, they find :
in the relationships with whom th? knahable g
instead of being the mediating factor i o
They dichotomize teaching from learn ng gt

' know and those who do not know,

those who

iounsly,

which

. & y
~~~~ S g

Xsuch

gducatees,
e world between
is, those who work.*

‘petuating school as an instrument for social Cogtr?lﬁarx
ors forget unfortunately a very important statemen 35 4o '
third Thesis on TFeurbach "The educator himself nee educ-
The bourgeois myths which they have introjected prevent
from putting in practice the warning of Marx. '

under-

the bourgeois ones,
practice that

by T
QY Pel
.

H

ay, such societies, as well as
ical "illiteracy" through an educational

as much as

UV
O p 7
t ot

izes thought.
that I have to clarify,

something, however,
in order to avoid a possible misunderstanding in which' I
been involved since the beginning of the article.’

;Ay hav
I refgr moreprecisely to the role of consciousness in the liberatin
practice. In this way, I hope to make it clear that it is not poss-
ible for me to accept, from a dialectic point of wiew, the naive
dichotomy between consciousness and the world, ; e :
In fact, both subjectivity and objectivity are interpenefrated in
sucg a yay that it is possible to speak azbout the "incarnation of
subjectivity in objectivity.,” Vhen we break such dialecticity we
prolétari

Paris, 1970;
Cuernavaca,

enne en Chine, Maspero,
see the essays by. Ivan ILLICH, CIDOC
3
sy Cultural Action and Conscienti-

operation Program, CICOP, Wash-

* See DAUBIER, Jean, Histoire de la révolution culturelle

X
About this,
Mex}co, and also FREIRE, Paulo
zagao, Catholic..Inter American Co

, ington, 1970,
£§§RI, Ernagi Maria (Brazilian philosopher
andogozg fhliisopby at the Catholic Univer;i

cilentizacao, Catholic :
CICOP, Wgshington, i978. g

at the moment Prof-
ty of Chile) Educati
Cooperation Program
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fall into the illusions of 1id
: ' g C & idealils $ j ivi
into the mistakes of objoctlviﬁm.:m (gubJeCt1V15m) S

gg;z,tEZe Brazilian word "uunﬂoientizagao":+ with which I usually
neEs iniroiﬁss by which men prepare to insert themselves crit-
: Y 0 : e transforming acton, must not be understood as an
idealist manifestation. i

ggago:etzeattx'attompt to do with the process of nconscientizagao"
we e A attribute to consciousness the role of creating the

, but, on the contrary, that of recognizing the s atic "given"
world as a dynamic "giving" world.

12 this way, "conscicntizagﬁo" implies a constant clarification

of what stays "hidden" within men, while they act in the world

without critical refloxion.l

I know very well that nconscientizagao", in implying & critical
11 as the annunci-

reflexion on the world as it is becoming as WwWe
ation of another world, cannot prescind the trahsforming action

in order for the annunciation to be concretized.

I know very well that only through such an actimds it really
possible for men to create the world announced in that criticism.

ercoming of the naive perception

I know very well that the simple OV
t enough for the liberation of

of reality by & critical one is no
men.

the teleological character of "conscientiza-
1 praxis. But, 1 know very well also that
%o" the revelation of what 1s opaque in

I know very well tiet
cao" demands the rea
in being nconscientizag

e 9 raliame apbodidealism ¢ othe oms conalshs
i oy b cbgectivity; the other i denyiRg
ivity in the interests of objectivity."

Method, Vintage books, New

* . "There are two
of dissolving

i: all real subject

SARTRE, Jean paul : Search for 2
C work, 1968, pag,3d; 5 e MRty
Atrdm different works such as Bducacao 'como Pratica da Liberdade,
e Sobre la Accion Cultural, Cul tural

Bxtensao_ou Comunicagan 7, Sobre la Accion Cultural
Freedom, and Pedagogy of the Oppressed, I have

~ Pction for =
discussed the problem of conscientizagao. :
A1] ¢ T want to say in this statement is that the original
> of men in their coming close to the .world is not a
cput - on the contrary naive, This means that, in
, lose, men do not adopt an epistemological att-
' : a£tak1ng~it as an object of their capacity for

Action for'Freedom.

T
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the "backgro d '
1mportantglnzzrugzzze?ess“ oL Consciousness,* it constitutes. an
°r the actual transformlng action of men on

reality, which, therefore, p
: BRI egins litt
in the clarification of tﬂosegnhlddennlglziniizzie to be unveiled

"Conscientizacao"
here, and a igsgd'tgn “he one hand, is not based on'a consciousness
e —18YXe, and on the other hand, does not attempt

such a separation On th
. € contrary, it is based on the correlation
consciousness- world : : "

By <3 : :

fie;:L;nngEc:iilcgrrEIatlon as the object of their critical re-

result %r;m their : -llumlnatlnﬁ those opaque dimensions which

of the new realltvcomlng €lose to the world. Hence, the founding

BR0Lt thigrarat flndlcated in the former criticism, cannot ex-

R slbe e iak Ss © ConSC].entizagaon In f‘aCt the new reality

consider the e: is the object of a new ‘critical reflexion, To

b Y Nehedi Process of the new reality as something which must not
che 18 as maive and reactionary an attitude as to affirm

the untouchability of the o1ld reality,

”Conscient;zggaoﬂ as a critical attitude of men in history, will
nevef be flﬁl?h@d. If men, as operating beings, continued to "ad-
here" to the "operated" world, they would be submerged in a new
topacity. "

"Conscientizagao", which occurs as a process at a2 given moment, has
to continue as a . .process in the moment. which follows, in which the

transformed reality shows a new profile,

In this way, let me repeat, the political "literacy" process, like
the llngulstlc one, can bBe a practice for the "domestication" of
men as-well as for their liberation. In the first case,'on no
account is the exercise of "conSC1ent1za9ao" possible, while the

second one is in itself "conscientizagao".

Hence, the dehumanizing meaning of the former, and the humanizing
effort of the latter.

*"To the degree to which critical consciousness has been absorbed
and coordinated by the affluent society, the liberation of cons-
ciousness from .the manipulation and indoctrinations imposed upon
it by capitallsm.becomes-a.primary task -and prerequisite. The ‘dev-
elopment not of class consciousness but of consciousness as such,
freed from the distortions imposed upon it, appears to be the bas-
ic prerequisite for radical thange. And as repression is flattened
out and extended to the entire underlying population, the intell-
ectual task, the task of education and discussion, the task of
tearing, not only the tochnolqgicul veil but also the other veils

behind which domination ‘-g;prnsgiqa operate - all these "ideo-

e b com vu nnﬁorinl factors of radical trgns.
ey f;ctor’ s - £ s .Obsolescence of Marxism,
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