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- STUDIES 1N EDUCATION

?a‘A-_edﬁwpcgkﬁmd&”‘n&lng of Michael Rossman and Fau

struszle to formulate systems of education for sceial change.:

Botnh men agree that the new systems cannot develop within the

01ld structures of what Rossman calls the totzlitarian classroom and
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reire 'deslignates &s banking ecucation. The 21¢ structure is the form.

torotzh which Rossman's "authority complex which permeates our culture”
and that which Freire percelves tc be the fundamental theme of our

epoch-~domination vs. liberation--operate., 3oth bzslieve the establishs
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system of education to be poweriess to provide or create the learning

tocls to bring aggut needed soclal chagnge because they must maintain
the status quo in order to survive.

Rossman: HZigher education, as presently in

tituticnalized,
serves to create new knowledge, {ransfer ce*tai
information and skills, and tc impart certain kincds
¢f social and cogditiva conditioning. It is
crgaﬁi zed to serve these functions in the interest
of the established structures and relationships of
power {(however one describes them). And it serves
them in ways larngy irrelsvant or inimical ts the
learning needs of free pecpls in a just socclety."{p.28
Freire: "Tre banking concept of ecacatlen, woich serves
irterests of oppression, is
tic, static, naturalistic, s
sciousness, 1t transforms st into recelving
objects. It attempts to conirol thinking and action,
leads men to adjust to the world, and inhibits fheir
creative power." (r. 6L)
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Broad ecducational purpose and goesls of these man are foundad
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freedom and justice.
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of man towards greate

Rossmans: ¥ each of us in some way, and together, (our

srnative system) is the process of becoming

W yeoyl? *arger than the iimits that we were

ug botind us; and thus ¢l creating an unknown
and Just socxety, and ultimately refiguring our

way in the cosmos." (p. 33)
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reire: "Froblem-posing education
Hence it is prophestic (an
it corresponds to the his
Hence it &affirms men as ©
selves, who mcve forward
immobility represants
locking at the pest must
standing nore clicarly wh
they can more wiszely cul
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"This movement of incuiry must bte directed towards
humanization--mant's historical vocation." (p.73)

"Freadom 1s not an ideal located outside of man; nor is
it an idea which becomes a myth. It 1s rather the
indispens ble condition for the quest for human
completion." (p. 31)
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Rossman' <\mhe Curriculum is TrensformationN. . . The alterna-
tive system is precisely the social embodiment of the
process of changing these established realities." (p. 33)
YL k.k.kdfa x;‘»x.~
"For Transformation is the naked and underiving

condition of the universe." (p.33)

"Need I say that the change is not "andom9 It occurs
in ths light of visions dimly graspsd but widely and
powerfully felt about what we might do with who we are
and what we have in the light of the potentials and
real limits revealed in our time." (p. 33)

Preire: /“Critical thinking is . . . thinking which perceives
{ reality as process, as transformation, rather than as

“a static entity . . ." (p.80)

", . . since men do not exist spart from the world,
apart from reality, the movement must begin with the
men-worlid relationship. Accordingly, the pcint of
departure must always be with men in the 'here and
now which constitutes the situation within which they
are submerged, from which they emerge, and in which
they intervene. Only by starting from this situation--
which determines their perception of it--can they begin
to move. To do this authentically they must perceive
their state not as fated end unalterable, but merely
as limiting--and therefore challenging." (p.73)

Rossman: "What the last fifteen years have been about--the
awakening of social consciousness szmong the young and
its devzlopment through politics into counterculture
and toward new community--is the growth of a new
rrocess of mass, on-golng 'higher educationt'.” (p. 28)

Freire: "Men will be truly critical if they live the plenitude
ﬁf the praxis, that is, if their act101 encompasses a
riticeal reflecLlon which increasingly organizes their
thinkiné and thus leads them to move from a purely
naive knowledge of reality to a higher level, one which
enables them to rercelive the causes of reality.” (p. 126)

(;;‘aq abcut nathsd and techﬁiqué\>

Rossman: '"'t (the alternate network) is not & single estzblish-
ment doing predictable business, in fixed modes,
- endlessly duplicated. Rather, to map its wovklngs, we
have ©o anmerstand 1t as a network that is diverse,

mobile and evolving." (p. 29)

Freire: "In contrast with the antidisloglcal anc non-communica-
tive deposits of the banking metnod of educaticn, the
program content of the problem-pssing metnod~-d1a1oglc“1
par sxcellence--is constituted ané organized »y the

studants! view of the worls, where thneir own genarative
themss are found. The ccontent thus constant-y exrands
P " t b YA 11y .
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"he network includes the many sorts of groups that
have crganized to connect people directly with the
learning and learning action they ncw feel they
need." (p. 30)

2. BRosesmsan:

"The small groug is the essential vehicle and unit of
learning and of life support (beyond the merely
physical).” (p. 30)

"TIn free learning grOULS « o o o people joined by common

interest and mutual design choose to commit themselves

to come together extensively and intensively over an
open-ended period. They meet each other on 2s many
human levels as they can .« . o(p. 30) '

"mhus each node is intense with the energies of
transformation, and each person is impelled toward
change from within and without." (p. 30)

the point of view of

for men to come to fesl like
mesters of their thinking by discussing the thinking
and views of the world explicitly or tmplicitly mani-
fest in their own suggestions and those of their
comrades." (p. 118)

:o force of the methodology, the
e thematic investigation circles
externalize a series of sentiments and opinlcns asbout

themselves, the world, and others, that perhaps they

would not express under different circumstances." (p. 111)

Freire: "The important thing, from
libertarian education, is

"Due to the cathart
participants of th

"Thematic investigation thus becomes a Common striving
towards awareness of reality and towards self-aware-
ness, which makes this investigation a starting point
for the educational process or for cultural action
of a liberating character.” (p. 98)

Rossman: "The condition of the faculty is just as different,
(from the established system) and not only in the
sense that tnonprofessional resources! are valued
- equally with tprofessional'. .« = Knowledge cories from
practice through the gractitioner: increasingly, our
instruction comes from people engaged in work in the
worldé. The specialist role of Teacher, as wWe have
conceived it is fading; tesching will remain--everyone's

birthright, used more #1exibly and integrated into the

otion of life." {p. 30}
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Przire: "Tn this communion (of lezders with the people) both
‘ Erours grow together, and the leaders, instead of

being sinmply self-appcinted, are installed or

authenticated in their praxis with the praxis of the

people." (p. 124)

"The more sophisticated ynowledge of the 1
remade in the empirical ynowiedge of the
the latter is refined by the former." (.

nssman: In kis bock (n Learning and al Change, (New Yor
Vintage 3o0ks, 1972) hossma

lesarning ganes requiring re:
wnich, 1in priaciple, are ve.
ds-coding technique Treive
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"yihen an individusl is 2Zr2
situstion {a sketcin ©
abstraction to the concr
nis tencency =s to tspll
process of decoding, this

.
Freire:
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stage we call the fdescription of the situationt',
and facilitates the discovery of the interaction
among the parts of the dis joined whole. This
whole (tne coded situation), which previcusly hed
veen only diffusely apprehended, begins to acquire

‘mezaning as thought flows back to it from the various

dimensions." (pe. 96) i,

"Gompared with the established system, the educational

rrocess in this alternative system is both more
:ncividualized and more collectivized, and elso more
corcerned with persons. It is involveaed not so

centrally with books, much less with writing, and only
rarely with temporary accumulations of /sh&er data.

Tte mode is primariiy oral. It depends con ephemeral

media. Its tempo is both quicker and slower thsn

that of the school, proceeding as fast as--and no

faster than--people can accommodate their changes.” (p. -30)

"For the dialogical, problem-posing teacher-student,

the program content of education is neither a gift

nor an imposition--bits of information to be deposited
in the students--but rather the systematized, organized
and develoged 're-presentation' to individuals of the
things about which they want to know more." {(p. 82)

"Thig fusion (of leaders and peogplz) can exist only if

revolutionary action 1s really human, empathetic, loving,
communicative, and humble, in order to be liberating.”
(p. 171) (e

' e O

égi%ihg Che Guevara, Freire illustrates how the tempo
of change can be very slow: "Comrlete lack of
incorporation of the peasants, although they are
losing their fear of us and we are succeeding in
winning their admiration . . . 1s a slow and patient

task." (p. 166)




