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In The Pedagogy of the Oppressed, Paulo Freire useg geveral

terms which are not clearly defined. Some of those in question
are; liberation, exploiters, educator, codification, and dialogue.
Viewing this work in an attempt to analyze these terms, I find
that Freire applies these in a very céﬁpreﬂé‘§f§é sense.,

The encompassing theory of "liberation" is used throughout
the book. According to the dictionary to liberate usually means
- %0 release from restraint or bondage; to free. Liberztion
involves the act of freeing or of being balanced. For Freire, the
term seems to imply much more, almost a theory to construct a
way of life.

(pp. 28-30) To liberate is mentioned in the conventional
terms of a freeing process.' (p.32) He indicates liberation is
a growth process as a child developing and "becoming", striving
for some defined goal. (p.3%4) Conditions for liberation are
outlined indicating it is a process which includes a climate
setting and a great preparation both emotionally and socially.

(p. 39) He adds a personal aspect to liberation by stating that

a pedagogy of men must support their own liberation. A liberating
pedagogy must be representatiwve of one's own struggle. On this
page he introduces the concept of liberating education and again
implies it must be personal or originated at the base of its needé -
the people themselves. .

(p. 40) He attachs the word "permanent" to liberation with
the concept of pedagogy formation and acceptance. (p. 42) Liber-
ation again is ths freeing process and connotes a growth to be-
come more fully human. (p. 43) He uses liberation as an o€£¥g5§
label for the whole process of social change.

(p.52) Liberating is an adjectiv¥e used to clarify and support
dialogue. He still s=zems to use it to dsscribe a fresing and
educating process. He repeats that liberation involves bzcoming
mors completsly human.

(p.53) Liberation can also be the "goal" dosirsd. He states
those who work for liberation must not take advantage of the

eamotional dependence of the oppressed. "Libertarian” action
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seams to be a term which implies a2 human examination and social
responsibility. Freire states, "Accordingly, while no one liberates
himself by his efforts alone, ne ither is he liberated by others.
Liberation, a human phonoménon, cannot be achieved by semi-humans.”
This passage sums the many terms he associabes with liberation,

such as the human quality, the personal aspect, and a dependence

on others to assist in a. freeing process.

(p.54) He labels liberation as a task for the leaders and
he also calls it a struggle for "their liberation". Again he
places a personal point of view which indicates, it could be a
different process for each individual or group involved. (p. 56)
He states that "their liberation will be what i% should be; not
pseudo-participation, but commitied involvement."

Freire doesn't seem to have a firm outline for liberation
other than a process he feels should be followed to arrive at this
goal - liberation, which must be defired exactly by the needs and
desires of the participants. (p. 59) His description of libertarian
education further supports that the definition of what is actually
liberation must bcgiﬁ from within, develop, and grow into a
philasophy of life. (p.66) Authentic liberation is called a process
of humanization, a praxis — action and reflection of men upon their

orld in order to transform it. (p. 77) Liberation of men is

agaln used as the goal of the freeing process but is a result of
a creative action-plan. (P. 79) Liberation is a stfaggle through
a rebirth z2nd re-cr=ation - the beginring.

(P. 92) Libsration is the end result of a "full realization
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of a human tasgk," the permanent transformation of reality in favor
of the liberation of men. (p.93) In discussing themes he gtates,

that the theme of domination is opposite to the theme of liberation.

To Freire liberation is a theme, goazl, procsss, way of life,
encéﬁ§3331n philosophy for individual direction and meaning
for being, as well as the vital tuask cf e each in achieving humanization,
" It is a struggle to wage, an end to conquer which is above all else.
(P. 120) It is a true committment that must be implemented

with action and reflection.by all involved. { o. 127) Ee uses
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tﬁe tern in reference %o leaders'to libverate rather than dominate
the people. Here he hints it is a tool or function.of leadersiip.
(p. 128) He goes on to clarify that in a process of revolution

that someone doesn't really liberate someone else or himself, but
men must meet in communion to liberate each other. This passage
demonstrates that liberation needs to be a co-ordinated process of
communication to define what is the procedure and goals of freedom -
for these particular individuals and leaders. '

(P. 131) "Liberates" implies freeing through education.

(P. 134) Liberating action is a result of communication ard is
continuing - ongoing. Here the term takes on new meaning. In the -
past liberation seem to be the end result of a strusgle. It vas

a freedom goal. But now it again seems to be a process which
continues but never stops. Continuing action symbolizes another
way of life, a constant achieving but not reaching for an end,

as wag previously indicated.

(P. 140) He talks of harmony while engaged in the liberation
struggle. (p. 157} Humanistic education is to be at the service
of permanent liberation - of humanization. This concept of
permaﬁent liberation seems contradictory of continuing liberation
mentioned on page 134. This inconsistency makes me wonder if
Freire feels that liberation can ever be totality achieved or just
must be a goal constantly strived fo attain. '

(F. 171) The fusion of communication can only be liberating
if it is loving, communicative, and humble. (P. 172) The topic
of unity for liberation is stressed. Leaders have a difficult

e a-AKA MAC.
(P. 174) He éggé on to

task of carrying out a liberating praxis.
refer to dialogical libertarian action. The term liberation takes
a differant shade of meaning when used in the many phrases in this
book.

(P. 178) Liberation is used as a synonymn or clarifier to
mean the objsctive of organization. (pp. 180-181) The tern
"pecoma" apvears in r=lsticnship to dialogical, cultural action and
it aims "at surmounting the antagonistic contradictions of socizl
structure thereby achiewing the liberation of men," Here Freire

uses liberation as a definitely achieveable goal - the cbjective
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of the capacity of dialogical cultural action. His last paragrapn

r
-

on page 186 summarizes that liberation is an action pattarn
inspired by a theory or pedagogy to achisve some defined gcal
in a quest for a better life.
After a tour of this book in relation to "liberation" it seems
exceedingly difficult to define liberation. However, the term
szems to be a definite goal of freedom self defined by participants
arrived at, by the process (liberating) identified by the same ternm.
This process is continuous and a constant striving at becoming '
or a humanization attempt. The term is such a vital part of other
concepts such as dialogue, conscientizacggt education, communication,
and revolufiém-that it often seems to overlap with their meanings.
EXPLOIT
As we think of exploit it means to - utilize, to get value from

or to use for one's own advantage or profit. ‘ '}gﬁﬂhﬁQ
Freire seems to use this term in the context ®f taking unféif

oi's Ve
or sdlfish advantage. (P. 28) He indicates that oppressors use

their power to gain from the weakness of the oppressed. (P. 40)
He describes a situation in which one exploits another to hinder
his pursuit of self-affirmation as a responsible person. This,
he feels, is a condition of oppression - exploitation is a tool.
(P. 41) Those who initiate this tool of exploitation seem to
catégorize humans by not rcgognizing them as persons.

(P. 46) Exploiters suggest a pre—determined role structure
" exists assumed by individuals through historical inheritance. It
seems ops is mark=d as an exploiter or one of the exploited. This
role brings with it'expected traits - lack of confidence, ability
to think, and a desire or lack of to transform life. (P. 51)

s
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Thers is an indifference of moving from role to the other. As

long as the oppressed remain unaware of the causes of their condition
they fatalistically "accept" their exploitation. The use of the

term exploited seems to be synonomous with the "oppressad.” The

exploiters are the oppressors and the exploited are the oppressed

by conditions of a oppressed society.




5.
* EDUCATORS .

The term educate is : to develop and cultivate mentally and
morally by systematic instruction; teach, train, discipline, or
form. An educator is charged with the task of this cultivation.

For Freire this process involves a deeply rooted theary of
learning and social change.  (P. 56) He mentions co-intentional
education where teachers and students work together to re-create
knowledge which will reveal reality. By teachers and students

he means leaders and people. By leader I think he is referring

to one who has accepted the responsibility to share himself and

to facilitate learning, not necessarily a formal hired educator.

In the next chapter he is very critical of what he calls the
"banking" concept of education. (P. 62) A true educator must be

a numanist who is dedicated to "engage in critical thinking and

the quest for mutual humanization." (P.66) Problem-posing education
which responds to the "essence of consciousness - intentionality "
is his solution. '

(P, 69) He suggests that education is the practise of free-
dom., KEducators in the past, have been bank depositors, insensitive
to all human needs. His kind of educator is completely sensitive ta,
and willing to learn with - all individuals. They have the humility
to recognize how to create. They could be any one with the ability
to unveil reality. DNot a formal teacher hired by an institution
to impart tidbits of knowledge- but a learner themself. Mexico
in én attempt to fight illiteracy has used various methods. Cne
was the philosophy of "Each one, Teach one." Any one able would
assume the respongibility to educate others. I think Freire's use
of the term educator could include those outside any formal system
who dedicate themselves to an educative process.

(Pp. 99-100) The term investigation is used in the sames context
ag educaticn. XHe s=ems to be ﬁorc concerned wiﬁh the process and
the »
ors. They would have to subscribe to a system of reszarcan and
investigation technique. The idea seems to be that a team can be

hilosophy embodied in the procsdure than with the actual sducat-

effective in an investigation and curriculum planning to implement

the process of discovery.
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CODIFICATICN

To codify is to reduce T
(2. 106) Freire discusses developing codifications and

o a code as to laws; to systematize and

classify.

implies they can be sketchess, photograpns oOr words, written or oral,

which present an existential problem. This process is often fcllowed

by a de-coding process which converis this code to an understand-

able language. (P. 106-107) Freire states codifications are the

objects which mediate the decoders in
e preparation of codifications have certain principles and guides:
ent situations familiar t0o the individuals

+their critical analysis.

Th

1. they must repres
whose themeg are being examined

2. their thematic nucleus‘is not overly enigmatic- they should be

simply and clearly stated

3, thay should be organized as & thematic fan -
according to degree of difficulty

4. they shoudd represent a totality

5. they should be inclusive

Codifications seem to be steps in the actual
sad on the desires and needs

step by step

process of planning.

They are an outline of content material ba
They zre specific guides whose

of the individual participants.
nterpreted, and de-coded

11 need to be closely observed, 1

results wi
into meaningful e¥aluative data, They are unlike text books and

readings bescause they are repared with a select group in mind and
g

chosen. a2nd coded into a mesaningful
s a matter of selecting comnmunication

esms to be a task of finalizing

After themes or topics are
lan (codified), codification i
\

(P. 115) The codification s

patterns.
sire's education plan.

dsvices to implement the method of Fr
(p, 116) An example could be dramatization which is a technique
but can be selected and labeled as a codification. It seens
codifications can often be what we think of as techniques but are

gelected in a more precise and thougntful manner. Their selection

must be in accordance with the thematic jnvestigation in the

problem—~posing approach to education. 4 represents stagss of

interpreting a living code by the participants and designing
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situations to serve an appropriate educational pattern. This
process is codifying or transferring the existing life style
of humans through stimulation to a new realization and & sezrch
for lknowledge.

DIALOGUE

The dictionary defines dialogue as - a written composition
representing two or more persons as conversing or reasoning;

a colloguy between two or more; the conversational element as in
llterary or dramatic composition.

Freire uses all these meaningsplus %JQMQEL_mfs to express
his description of dlaloguﬁj\méP. 52) He talks of liberating
dialogue whose content shouia vary with conditions. He states
that monologues, slogans, and communiques can't be substifuted
for dialogue. In this context the term sesms to express a type
of communication pattern on a personal basis which deals with
meaningful expressi.ns of ideas. (p. 54) Dialogue is called the
corrsct method to employ liberation. (P. 74) It is stated, to be
a truly revolutionary leader dialogical communication must be
employed from the onset. This implies a certain humanistic
approach of dealing with people in a fashion conducive to oHen
communication - that is responding to what is meant'rather than
wnat is said.

(P. 75) He analyzes dialogue as a human phencmenon and states
the ess=nce of dialogue itself is: the word. In the "word"” thers
are two segments ~l. reflection and 2. action. These are so inter-
related both must exist. A true word which in turn is the compon-
ent of dialogue is "to transform the world." Any other word which
isn't bagsed on reflection and action is not authentic and is in-
capable of transforming reality. This unauthentic word rasulss
in verbalism and is empty. It cannot produce transformation from
word to action as Freire feels dialogue can. However, he warns
that to emphasize action without the necessary reflscticn anc
authentic communicaticn is also defeating.

(Pp. 76-77) He speaks of dialogue "as an sncounter beiwe=n

men mediated by the world, in order to name the world." There:

S ,_7?” S
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", dialogue is goal orisnted and nust begin on a common ground. It

seems thers needs to exist a consensus and agreement of the reflecticn
and action process before dialogue can occur. Freire calls it an
exigential necessity andAa creative act which must begin out of
"profound love for the world and for men." Love is a.cbndition

of dialogue and he uses léove as dialogue itself.

To be avle to communicate with words in the way Freire
describeg, deep feelings for mankind and life must be present with
an extreme level of sensitivity and opemness.  (P. 78) He adds that
hunility must exist to learn and act by this communicafion of
dialogue. Intense faith in man and faith in his power to create
and to be human is a necessity. AAhape and optimism must prevail
to enter into a dialogue to expect goals such as liberation to
result. '

‘ To sum, before a communication process using the medium of
the word can even begin, two ﬁcoplc must posess several common
concepts and accept certain conditions. These are a philosophy

of the nature of communication, an openness and acceptance, humility,

faith in man, a belief man can create, and a mutual trust that this

is a horizontal relationship in which each has equal value.

(P. 81) Dialogue must consist of critical thinking and with
the results of this communication - true education can be fbrmulated.
(P. 86) Dialogue of education is the same as the practise of free-
dom. The term dialogue here is the synthesis of his previous
comments and seems tc mean "ianguage“ or the tool of education.

(P. 101} Freire begins using the term dialogical in which he
seems to include more of a total view of the world, probably as a
resulf of his goal of "naming the world" through a desep real
communication - dialogue. (P. 112) The phrasss dialogical naturs
of aducation and dialogical tsacher seem to esnrich his philosophy
of communication.

(P, 121) Behavior is catagorized by an ability to act dia-
logically. To exhibit diaiogical behavior must mean to practise
communication with dialogue and to accspt the prz2mises of love,
numility, faith, equality, hope and behave toward others in accord-

ance with these beliefs. To do so, would also bes to accept the
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humanization process of liberation.

(P. 122) Dialogue is 2 basic climate setter for a rsvolution
to occur. (P. 124) Dialogue is not naive and idealistic but real
and concrete if executed as intended. (Pp.131-33) He emphasizss the
necossity for dialogue and the reasons why it cannot te igmnor=d.

(P. 146)

Freire concedes dialogue can be impossible without theracceptance

(P. 134) Dlalovue is a continuing aspect toward liberatirg.

of the conditions. (P. 147) Leaders fear a meaningful dialogue and
(P. 157) Even cultural action must be dia-
logical in nature and a result of true and open communication. It

see it as a danger.

must embody a permanent dialogue between leader and people.

(P. 161) The path of dialogue and of communication must be
follow=d . (P} 163) Lea dersSPo to the peoples svontareously practis-—
ing the openess of dialogue. The same equal dialogus needs to
(Pp. 167-68)

The dialogical theory of action is a co-operation which is formasd

continue when power is reached - power is just shared.

by constant reflection and action -- dialogue. (Pp. 170-71) Communion
is a co-operative fusion of leaders and ﬁcople to practise love,
comnunication, and humility, which is dialogue for the sake of
liberating. The result sesms %o be a dialogical-liberating action
which makes it possible for the oppressed to transform reality and

(P. 182) Dialogical theory unites, crsates a

achieve freedom.
cultural synthesis, establishes a creative climate and develops

action.

The term dialogue is a fashion in which humans can effectively
communicate. Since communication is the essence of human interaction,
dialogue grows frcem a term to a theory, encompassing emotions and

human behavior. It then becomes a living pattern for action,

co-operation, cultural synthesis, a basis for problem-posing education,
a revolunﬂ§;J tool, a total language process and a fre~dom goal. It
seems impossible to discuss a change or liberation process without
including the communication which underlies thesory and action.

the term dialogue in so many facets is confusing but

To us=
so basic to Fresire's philosophy that it becomes impossible to isolate.

He seems to feel that inadequate "dialogue" is responsible for the
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g éécial injustice and protects the established structure of the
unfair systems. It is both an inability and unwillingne=ss to
communicate. Hisbgg%gt is valid that before trying to converse
we need to acceptAconditions and learn to really communicate.

Just talk and verbage is meaningless. Without a décper conmittment
for understanding talk is idle. Words come easy and by abusing
them we are all as guilty as the oppressors.

Freire's pedagogy is thoughl provoking and very practical.

His @eseription of the oppressed is universal. The-poor, dis-

advantaged, and welfare recipients are all products of oppression,
eithersocietial, organizational, or personal. His solution also

can have practical applications. ﬁ%gg;ﬁggﬁéﬂ’his thoughts are based
on a totality and commitiment of large groups, Ssome of his suggestions

could be implemented with individuals. Our attitude, communication,

educational approach, organization, and philosophy can start with

jndividuals interacting with each other to achieve a freer relation-
ship. This is not the liberation Freire is seeking but it can be

a gtart in a society filled with oppression of all types. Some is
self-imposed other forms are directed by outside forces. But the

encouragement to examine, understand, and react as an educated,

informed individual making a free decision is approaching the
direction of attaining the goal of gself-satisfaction which is also

Jiberation.
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