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The chief intellectual architect of this change is an amiable Braz-
who was one of the victims of the Brazil-

ilian named Paulo Freire,
ian military coup of April 1964. Jailed for seventy days, he chose

to move to Chile rather than face what seemed the probability of
and he currently works guietly as an

further preventive arrest,
an agency of the United Nations

educational consultant in ICIRA,
dedicated to research and the training of personnel for the Chilean

The method Freire developed is sometimes called by

agrarian reform,
"psycho-social method."

his name, but it is also kXnown as the
For purposes of comparison, it is waxth noting that Brazil's Commun-
ist-chasing government rejected the method as '"subversive" and has
since tried every witch-hunting technigue to efface vestiges of

conscientizagao from educational programs in the country. In Chile,
on the other hand, the method was officially adopted in 1965 for all

government programs of literacy training.

Paulo, Freire was professor of the history and philosophy of education
at the University of Recife until 1964; and as early as 1947 he'
had become interested in adult education, especially among the illit-
erates who formed the majority of the population of Northeast Brazil.
Being a professor of pedagogy, he was, of course, familiar with the
standard methods, but he felt dissatisfied with them. For one: thing,
they used essentially the same material for adults as for childre.
Furthermore, the language and situations common in the primers were
drawn from urban middle-class life and bore little if any relation
to the problems and interests of the lower classes, chiefly rural,
however, Freire

that he was trying to teach., Most fundamentally,
was concerned with the philosophical assumptions about the relative

status of teacher and pupil and the psychological effect on the

pupil of the existent methods, Culture was regarded as intimately
linked with literacy (the word culto in both Portuguese and Spanish
conveys a sense of polished literary elegance), -and the teacher in
bestowing this "culture" on the ignorant pupil, intensified the sense
of subordinatiocn and worthlessness that he as 2 member of the lower

class already suffered. Thus the learning process was by its nature
paternalistic, making education only one more manifestation of the
normal class relations of Latin America. Even more, Freire puzzled
over why he was' teaching these people to read and write :iVWas it to
appropriate the values and assume the rols of a society that was
stratified and dehumanizing ? He recognized that education aimed at
adapting pupils to a society that he, like other critical Brazilians

believed should change.

Turning his back on the textbooks, Freire began to raflec¥ on and
absorb ideas from three sources from which his method was to emerge
(1) The language, cultuﬁe, and problems of the illiterates themselve
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(2) Philosophies of knowledge, human rture, culture, and history.

The aspect of Freire's thowht that I feel most guilty a2bout neglect-
ing for lack of space is its profound philosophical rootage; for this
Prazilian,:with his provincial Northeastern appearance and manner-
isms, has built a system of literacy training upon categories and
concepts drawn from the phenomenology of Husserl, existentialists
like Buber and Mounier, Marxist humanists lilke Schaff, the psycho-
analytical theory of Fromm, and a whole range of philosophers of
Science and language.

(3) The analyses of underdevelopment that began to have an impact

on Latin:Americans after Vorld War II, Like many other Brazilians,
Freire concluded that an older epoch of backwardness, dependence,
and immobility was being replaced by one of new economic orientat-
ions, industrialization, greater national autonomy, and class mobil-
ity. Politically and culturally, a "closed" society was moving tow-
ard an "open" society; the traditional interpretations of such themes

- as democracy, popular participation, liberty, property, and authority
- were seeking new content. In Freire's words, "Education, therefore{_

~ using visual aids'to:scﬂéméﬁizé.tﬁg}

in the phase of transition that we were living, became a highly’
important task. Its strength would cderive chiefly from our capacity
to incorporate ourselves into the dynamism of the epoch in transit-
ion." The trauma of change began to divide society into two groups :
(2) those who did not understand the necessity of modernization and
used paternalism and massification to inhibit it; and (b) those eager
to participate in the changes. As an educator and interpreter of .
this process, Paulo Freire felt that his field and function were to
form a population capable .of participating rationally, critically,
and democratically in both the present' and future of the country., .

Between 1960 and 1963, Freire's reading and thinking, on the one,
hand, and his immersion in the life of the people and ﬁrﬁblamh”&f;i_
Brazilian development, on’ the other, began to jell into a ‘system,
The. principal catalyst was his participation in the nent of Pop-
ular Culture in Recife, where such themes as nationali r '
of profits, development, and. illi wel iscus.

results of these dialogues in
participants that Freir de
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Yhy take this approach rather than the older one ? Freire contends
that =211 pecagogical methods imply a concept of man and society,
The?e_is No neutral education, Traditional theories of literacy
training have tried to adjust man to a €iven society, while their
methods treated him as an "object" into which superior beings poured
kn?wlkte. For Freire, however, man is not an object. Man's "ontol-
O0gical vocation" is to be a subject who works upon and changes the
world, "If man is a being transforming the world, the educational

| : LR . .
task 18 different. ..y If we look obh him as a person, our educational
task will be more and more liberating. "

Nevertheless, in Latin !merica the masses cannot express this destiny,
To speak of humanization as the basic object of man's existence points
to the presence of dehumanization, ~the product of centuries of ex=
ploitation, of which the prevalent illiteracy is only a manifestation.
The educator facing a class of illiterates finds himself with an
option : to maintain their dehumanization through what he does with
them or to work toward the fulfillment of their human potential, It !
was precisely this problem that disturbed Freire, for he felt that ol
the available methods gave no choice except to perpetuate attitudes

of passivity and ingenuousness,

The Paulo Freire method makes of literacy training a critical, active
process through which habits of resignation are overcome. The crit-
ical capacity of the pupils grows out of dialogue about meaningful -
situations in their 1life, on which they have insights to contribute.
Both teacher and pupils join sympathetically in a common purpose,
seeking truth about relevant problems while respecting each other's
opinions. The teacher serves as the co-ordinator of a discussion,
while the pupils become participants in a group trying to understand
existence in a changing society, 5

As a basis for the discussions, F;gire_pglievgd thlt:he°eopld 139lit¢
2 minimal core vocabulary touching on life situations, which would
also point to 1aaues gtimulgtigs_giggnggmgn;ggq the awakening of crit-
ical consciousness. For Q=B#gﬁiﬁign,drfghiﬁggqﬁpggbunﬁt learning to
read through such sentences 2s "Run, Spot, run" is only alienating.
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enxada hoe ' fabrica factory
t%1olo _ brick pueblo people
rigueza ‘ prosperity, wealth - 4

A Yery interest%ng v?cabulary has a2lso recently been develonsed for
p?1§oners_in Chile, including such words as salida (getting out),
visita (visit), abogado:(lawyer), and libertzd (freedom).

Yhy operate with a minimal number of words rather than use a primer
that can constantly supply new vocabulary and sentences ? Freire be-
lieves t@at no primer is sufficiently contextual, and that all are
paternalisitc, in the sense of conveying from outside themes and
vocabulary the authors consider significant, On the other hand, the
richness of potential expansion in the word lists enables the pupils
themselves to acguire a feeling of creativity and originality by
making their own words and sentences. Thus the word casa, varied with
other vowels, produces a whole family of syllables - ca, co, cu, sz,
se, se, so, su - from wvhich words like cosa, saco, casi, and seco

can be derived. In the very fist session, the group forms its own
words and even simple sentences. To take an example that Freire often
cites from Brasilia, the first word used was tijolo, and an illiterate
on the :first mnight 'constructed, 'tu Jé 1lé, a slightly ungrammatical
‘form that can be translated, "you already read." Within a few sess-
ions the pupils have mastered sufficient syllables to express a wide

vocabulary. i

The third phase ‘of the method develops teaching materials of two
types. One is a set of cards or slides which break down the words
into parts for more careful analysis. The second is a set of cards
of pictorial situations, related to the words, which are dqgigngd to
. impress on the pupil through vision an image of the word, and also
to stimulate his thinking about the-}ifu&tion that the word implies.
In Brazil, Freire used pictures separated from the words, but in
Chile he has combined the two. The pictures become the basis for
dialogue, and as the examples illustrated indicate both the style

and subjects are popular.










‘ing the discussion so that t
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interpretations of life

‘€ive his own opinions.

9.
The key to the Successful implementa
"co-ordinator“, who does not "teach"
self-diSCQVery in the other

tion of the method is the

but trics instead to promote

participants through eXploring the dim-
ensions of the Pictures, The livelier the debate, the greater the

number of ideas and implications drawn and the richer and more
meaningful the critical i

nsight into the problems as well as the
memory of the word. The co-ordinator tries to get all the members
of the group to participate by directi’t questions to them, prolong-
hey will realize the deepr meaning of
Vvious, accepted reality, Ee should not
Like group psychotherapy, the Paulo Freire
cipants to move themselves, by realistic
S and their environment, from Bnauthentic
to creative initiative.

what was once for them an ob

method stimulates parti
@ssessment of themselve

The Paulo Freire method does not aim chiefly at literacy training,
but at what is called in Brazil "conscientizagao" and in Chile
"conscientizacidén"., The word first appeared, according to Freire,
in discussions of the Higher Institute of Brazilian Studies (?533)
in the late 1950's, but the term conveyed minimal content-untzl
Freire heard it and, realizing its implications, applied it to lit-
eracy training at about the same time as the Movement of Base Educ-

ation (MEB), a system of radio schools sponsored by the Brazilian
bishops, also began to use it,

| i 5 ' ¢ io e hﬁngewof
ientizacion means an "awakening of consc1ousness,_ a_c: ge
g:g::;::ylznvolving an accurate, realistic awaren?ss_gf-one'g 19cus
in nature and society; the capacity to_analy:e_zz;ticgléy it:igzises
nces, ‘comparing it with other situa 95?_@9__P:§~ﬁ 1-
E:géz?n:;gu:ctidﬁ of g 1ogical'aprt-aimed,at'Iygnzﬁormati;p.aPizﬁt-
it entails an awareness of one's LETLTY 5 0% e
°1°§i2;11§a title of Freire's book, .Educa ?9“99@9_.??t§°3-§§ }ihar-
g:se "the7pract1c¢-of.ﬁréedﬁmi" Ev@ﬁ_thqgghgghq.{t§q;i§§ §§§9322—
> . : ; O nte T 18 al (-3 n w o L e d- -
=T SR nria ives from interpersonal dia ue in which one d
ciﬁﬁ:izzgiégag;:n;'of*hﬁmﬁﬁgﬁ&ff"em QFFQNM$é53L“%§§-°%F9?f§?m§§5!
::n-aimosbvinﬂwitﬁﬁlﬁ‘“ﬁﬂﬁﬁfﬁgngéi. RS ?. tic
the formation of interest groups such as c
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Ip 1963, the Brazilian Ministry of Education committed itself to a
literacy campaign using the method 0f Paulo Freire, fithin eight
months, training courses for co-ordinators vere conducted in nearly
every state - with 6,000 persons volunteering in the state of Guana-
bara alone. Students were anong the most vigorous participants in

the courses; ‘and it was anticipated that by 1964, 20,000 "circles of
culture" would be under way, teaching and "conscientizing" two million
people in a course lasting three months. Thus, the forty million Braz-
ilian illiterates would be eliminated within 2 few years, The revol-
utionary implications of the method were freely discussed and accepted,
since those who participated Lelieved that the country was in a pre-

revolutioqary situation,

Th? Faulo Freire method, lilke many interesting iceas and events of
this period, frightened many people and suffered constant attack, par-
ticularly from the influential Rio de Janeiro daily O Globo. The
basic charge was that the method was stirring up the people, giving

- them ideas about changing things, and cons e quently fomenting sub-
version. - K :
The Brazilian governmental change of 1954 had many causes, but none
was more fundamental than the fear of the upper and middle classes
that the countiry was undergoing a shift of power in which the majority
of the Population, the illiterate and semi-literate, would gain a
vVoice commensurate with their numbers. By the simple expedient of )
forbidding illiterates to vote, half the poténtial‘electprate of the
country had been disfranchised; while in many instances lack of
consciousness had made possible the manipulation of those who did
vote., If, then, to the modernizers, literacy training and conscienti-
zag@o represented the vehicles by which the country could move from
@ limited to a universal participation o: the population, that 18,
democratization, it constituted a terror to those who _enjoyed their -
monopoly of power. Both the middle and upper classes supported the :

y accumulated privileges would

coup from anxiety that their carefully .
be undercut by a proletarianization QfesQQigtgw.

Since 1964, literacy training has continue
scale, but notably without consci a0,
at present in‘thé;ﬁb?ﬁhéﬁi
North American Protestant
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endezvor, The Christian Democratic government, elected in that year, |
wanted to attaclk the problem as part of its program of "promtion".

£s President Frei recently pointed out in an address on the state of
the nation, his administration wants "to create broad forms of pop-
ular participation in the development of our community. Not only in

.but chiefly in the real expressions of our present

Before 1964, literacy training was a sporadic and chiefly private T
|
|

family necess-~ ‘

party politics...
life : those of vork neighborhood and regional life,

ities and basic culture, and economic-social organization.

A Department of Special Planning for Ecducation of Adults was created
in mid-1965, Its director was Waldemar Cortés, a young Christian
Democratic militant who had been involved in adult education for
some years and was principal of a night school in Santiago. Cortés,
like Freire before him, thought that both existent methods and mat-
erials needed revising, since ordlnarily those used for children
were simply applied to adults. "By chance," someone told him of a
Brazilian in Chile named Freire, "who had some ideas on adult educ-
ation." Although Cortés had never heard of the Brazilian experiments

in literacy training, he discovered that Freire had worked out in
detail all of his own hunches on the subject.

The problem then became that of gaining acceptance in Chile for a
method considered subversive in Brazil. 2 number of people in the
Christian Democratic party thought that the method was '"radical"

and even "Communist." Others wanted to use literacy programs for

the interests of the party. With persuasion and effort, however,
Cortés managed to get the program accepted; and to counter criticism
of partisanship, he chose for his chief technical team people repres-

entlng a variety of political positions.

The Department of Special Planning for Education of Adults functions
as the co-ordinator of programs that are actually carried out by
other agencies, A wide variety of institutions in Chile, chiefly
public but also private, have "promotion" as a central objective :
for example, those associated with the agrarian reform, the Corpor-
ation of tgrarian Reform (CORA) and the Institute of Agrarian and
Livestock Development (INDAP). CORA expropriates property and forms
agricultural ¢ommunities (asentimientos) preparatory to establishang'
individual ownersh:p, while INDAP provides credit and technical
assistance to améll'farmors, ‘and since most ill acy i ur
rural areas; -t natura cles fo: ! :
together 1nto groups. Mcrsov : : mt










